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New or Revised Policies

Transfer students will only be admitted in the fall semester beginning fall 2010. All transfer students will be admitted in the fall to create a cohort.
CBS has worked to profile characteristics of successful transfer students and identify potential bottlenecks that could delay graduation for transfer students. CBS has now tailored admission requirements for transfer students to improve graduation rates. New advanced standing (NAS) students would require: one semester of calculus and two semesters of general chemistry with lab. These requirements would bring CBS in line with the IT admission requirements, remove the enrollment pressure on general chemistry and prevent chemistry requirements from holding up transfer students. Many transfer students do not have access to biology courses that are comparable to CBS offerings, so biology is not a requirement.

13 Credit Exemptions
One term exemptions are reasonable in the case of tragedies etc. but long term exemptions require academic progress reports to make sure students are staying on track towards degree completion.  If students need to work while attending school they will need a justification. 
Scholastics Committee and Course Substitutions 
The Scholastics Committee is charged with approving student petitions for course substitutions. The types of requests that are typically not approved are substitutions to core degree requirements that are very specialized.  Students sometimes want to replace core courses and it is the role of the Scholastics Committee to protect the integrity of the core requirements of a degree program.  For example, the requirement for the Foundations sequence.  In some cases, students have taken a lot of upper division courses and will then petition to be exempt from the requirement for Foundations.  In the case of transfer students, this is generally approved.  For students who have put off taking lower division courses, the petition to exempt them from lower division courses is generally not approved. 
Since all petitions come before the Scholastics Committee, it is not solely the responsibility to the DUGS to determine if a specific course substitution in appropriate.  If faculty are unsure about the appropriateness of a specific substitution then Scholastics can make the decision.  Faculty are welcome to add a note(s) either deferring the decisions to Scholastics or explaining why a specific substitution is appropriate.  Although the petition is advisory, the Scholastics committee does take into account faculty opinions. 
Foundations of Biology Exemptions 

In 2007 the EPC voted on a temporary exemption from the complete Foundations series for transfer students with BIOL 1009.  Transfer students would take one of the two foundations courses depending on the topics covered in the BIOL1009 equivalent. CBS freshman were still expected to complete foundations.  The temporary exemption expires this year but it is possible there may not be enough seats in fall for both incoming and transfer students.  There are 98 seats available in 2002.  There are 120 transfer students anticipated in fall, although the majority will not need 2002 the exact number will not be determined until evaluation of transfer credits is complete. 

EPC extended the Foundations exemption for 1 more year due to limitations of enrollment in 2002/2003 

Updates and Discussion Topics
Assignment Calculator is designed to help students stay on track for completing assignments on time.  Available at the UM Library website - http://tools.lib.umn.edu/ac/
Academic Integrity

Rogene Schnell, Jane Phillips and Jean Underwood drafted an academic integrity document and presented it to the committee. There has been a lack of University wide discussion on how academic integrity is dealt with within colleges. At the college level, CBS is dealing with academic integrity issues by i) developing educational tools for faculty and students to raise awareness of academic integrity issues and ii) creating an advisory committee to help faculty with issues of academic integrity that arise with students. 
The role of the advisory committee is to shield faculty from the logistic issues associated with academic integrity issues and determine reasonable sanctions. Ideally, having a committee determining sanctions should preserve the interaction between student and instructor. There is a need to educate of faculty that all grade sanctions need to be reported, however reporting is a problem since the current rules and procedures are confusing.

Distance Education

Distance Education courses and particularly those that meet LE was a discussion topic.  There is little interest in expansion because there are quality issues unless a great deal of money is spent in development.  Income earned would go to CCE so there is no incentive to develop these courses.

CBS Advisory Council Tuition Subgroup 
Given the current economic situation in Minnesota and across the country, the University is expecting additional budget cuts and needs ideas about how to address fiscal problems. Tuition is a major source of revenue and CBS needs new courses that can rapidly tailored to student’s needs and interests. The question becomes, how can CBS we be nimble and make new courses quickly available, advertised and taught quickly? An example is the recent course development and advertising done by Neuroscience. If would be nice to have a resource at the college level that could help with advertising new course offering and advising students.

Within CBS we need to consider how to bring in students that would not normally be taking our courses and we also need CBS students to take more of our courses.

The committee discussed a number of ideas. 

1. Increasing interaction with the community outside of the University by offering some less formal, interest courses for the community along the models of the “Mini Medical School”. This would require faculty that were willing to work outside of regular hours.
2. Offering non-credit courses available to the community or older students who had finished college but still had interest in taking college courses. A similar program the “Complete Scholar” was run in the 1980’s and early 1990’s.
3. On football game days, offer pre-game lectures by university faculty. The lectures would be tailored to a broad audience.
4. Offer more sections of courses that fill quickly.
5. De-couple lecture and lab to attract students who are interested in the lecture but do not want the time commitment of the lab.
6. Develop an MCAT prep course.
7. When the EPC approves a course, a draft syllabus should be sent to department DUGS’ so they can talk to their curriculum committees. 
8. Have a constantly updating list on CBS website of courses that fit new CLE themes. 

Writing enriched curriculum CBS 

Writing enriched curriculum meetings within CBS are continuing. The process has included curricular mapping; defining what are the characteristics and outcomes of writing within CBS and when these skills should be taught. Curricular mapping will begin with the foundational courses and work upwards to senior level courses. 
There will also be a move to clarify the definition of writing intensive to make it more applicable to CBS. For example, the requirement for revision could include lab reports where the same type of writing assignment is done multiple times. At each stage, feedback and writing instruction could focus on different aspects of writing a lab report. 

Student Views

In conversations with Biology majors, three main themes emerged

1. Students want one to two credit topics courses

2. students want nature of life (NOL) like modules and courses with service learning opportunities or projects. NOL-like courses would need to be tuition generating. 
3. CBS should create a one-credit designator that could be used for service learning courses. Like freshman seminars, any instructor can sign up to teach a course using this designator. Such courses could be offered during J term or spring break but may conflict with activities done through clubs.

Discussion with CEHD: biology course needs of students seeking life science licensure  

Students admitted to the life sciences licensure program are often missing courses in Botany, Genetics, Evolution and Cell Biology. Making up Cell Biology courses at the University of Minnesota can be a problem for CDHD students due to pre-requisites of organic chemistry and genetics.

Students also need some type of research or work experience. BIOL4994, and BIOL4794 could be used for life sciences research. The idea behind requiring research experience is that graduates from the program should have a broad experience in the life sciences including a lot of lab experience since teachers will be setting up labs. Another solution to the need for research experience would be courses like BIOL2004 or the Mississippi Metagenomics course that could count for life sciences research and eliminate the need for research experience as a bottleneck for the CDHD program.

Biology Major Advisory Committee 
An advisory committee was created for the biology major. The committee is in the process of writing a concept paper on what a biology major means. This will go to external review committee. The next step is to establish a curriculum committee for the biology major.

Deactivating Courses
Having courses on the books that have not been offered for a number of years very problematic for students. Departments need to identify courses that are unlikely to be offered and inactivate them from the grad planner. 

Course Director for Multiple-section courses 
EPC reviewed a proposal to address the issue of lack of uniformity in learning outcomes and content across multi-section courses with more than one instructor. This proposal was not an attempt to impose strict uniformity across sections but rather to agree on a common set of topics and learning outcomes. Diversity in instructor approaches is a strength and was taken into account in the proposal. If this is to be a strength of multi-section, multi instructor classes, then students need to be aware of differences among sections. Students should have the expectation that for every section they should put in the same amount of effort for the same amount of work. The goal of making different sections of multi-section, multi-instructor courses comparable could be largely achieved using common texts.

There was some disagreement with the proposal and it needs more work before being presented to the committee again. Instructors in multi-section courses need to have their voices heard.  A committee will be formed to determine how to improve co-ordination across sections in multi-section, multi-instructor courses and achieve goals of increased uniformity and communication.

Report of External Review Committee (Stu)

The report from the external review committee is available on the CBS website (http://www.cbs.umn.edu/main/intranet/curriculum/). 

There is concern about developing a coherent set of course objectives for multi-section multi-instructor courses.  The committee wants a set of clear outcomes and objectives. In response to the discussions within the EPC and the external review committee recommendations, Bob and Paul have talked with faculty.  What instructors don’t want is a very prescribed course but they are enthusiastic about meeting with other instructors.  Common texts would be useful as well as having new instructors teaching with a more experienced instructor.  This tends to result in the adoption of a syllabus and outline by the new instructor.  Using the term learning outcomes is a much more positive approach to defining course objectives and gives more flexibility as to how objectives are achieved.  This allows faculty the freedom to use their research experience, interests etc. to achieve specific outcomes rather than being restricted to teaching specific material.  This approach takes full advantage of the diversity of faculty research interested and teaching approaches while providing a cohesive course structure.  The approach of teaching to learning outcomes elicited a more positive response from faculty.  

It was noted in the report was the lack of a molecular biology course.  It may be good to set out what should be taught in a molecular biology course and compare this with what is taught in terms of molecular biology across CBS courses. 
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